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VISIBLE LEARNING
A SYNTHESIS OF OVER 800 META-ANALYSES __
RELATINGTO ACHIEVEMENT

Chapter 3

“Reveals teaching’s Holy Grail"
The Times Educational Supplement

The argument
Visible teaching and visible learning

We think in generalities, but we live in details.

This chapter introduces the major findings that will be elaborated in the following
chapters. The aim of this book is not to overwhelm with detail from the more than
50,000 studies and 800+ meta-analyses that form the basis of the discussion. Instead,
the aim is to build an explanatory story about the influences on student learning and
then to convince the reader of the nature and value of the story by working through
the evidence to defend it. It is as much theory generation as it is theory appraisal. The
art in any synthesis is the overall message, and the simple adage underlying most of the
syntheses in this book is “visible teaching and learning”. Visible teaching and learning
occurs when learning is the explicit goal, when it is appropriately challenging, when the
teacher and the student both (in their various ways) seek to ascertain whether and to what
degree the challenging goal is attained, when there is deliberate practice aimed at attaining
mastery of the goal, when there is feedback given and sought, and when there are active,
passionate, and engaging people (teacher, student, peers, and so on) participating in the act
of learning. It is teachers seeing learning through the eyes of students, and students seeing
teaching as the key to their ongoing learning. The remarkable feature of the evidence is
that the biggest effects on student learning occur when teachers become learners of their
own teaching, and when students become their own teachers. When students become
their own teachers they exhibit the self-regulatory attributes that seem most desirable for
learners (self~-monitoring, self-evaluation, self-assessment, self-teaching). Thus, it is visible
teaching and learning by teachers and students that makes the difference. The following
chapters provide the evidence to defend this overall message.

What teachers do matters

The major message is simple—what teachers do matters. However, this has become a cliché
that masks the fact that the greatest source of variance in our system relates to teachers—
they can vary in major ways. The codicil is that what “some” teachers do matters—espe-
cially those who teach in a most deliberate and visible manner. When these professionals
[see learning occurring or not occurring, they[intervene in calculated and meaningful
ways to alter the direction of learning to attain various shared, specific, and challenging
_mo&m. In particular, they provide students with multiple opportunities and alternatives
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